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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade 4 

Unit of Study 3 
Pacing 5-7 Weeks 

Unit Overview  

In this unit, students will focus on reading literature and composing 

narrative pieces. By the completion of this unit, students should 

have a better understanding of how to identify and analyze theme, 

and identify the meaning of words and phrases within the text. 

Additionally, students should understand how to create engaging 

narrative pieces to develop real or imagined experiences or events 

using effective technique, descriptive details, and clear event 

sequences.  After working on a variety of activities, the unit will 

culminate in a final product which asks students to create a 

narrative using the skills taught over the course of the unit. By the 

end of this unit, students will have completed a core requirement 

for their writing portfolio (W.4.3).  
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UNIT STANDARDS 

 
PRIORITY STANDARDS 
 
Reading Literature: 
 

RL.4.1 Refer to details and examples in a text and make relevant 
connections when explaining what the text says explicitly and when 
drawing inferences from the text. 
 
RL.4.2 Determine the key details to identify theme in a story, drama, or 
poem from details in the text; summarize the text. 
 
RL.4.3 Describe in depth a character, setting, or event in a story or drama, 
drawing on specific details in the text (e.g., a character’s thoughts, words, 
or actions). 
 
RL.4.4 Determine the meaning of words and phrases as they are used in a 
text, including those that allude to significant characters found in 
literature). 
 

Writing: 
W.4.3 Write narratives to develop real or imagined experiences or events 
using narrative technique, descriptive details, and clear event sequences. 
 
W.4.3a Orient the reader by establishing a situation and introducing a 
narrator and/or characters; organize an event sequence that unfolds 
naturally. 
 
W.4.3b Use dialogue and description to develop experiences and events or 
show the responses of characters to situations. 
 
W.4.3c Use a variety of transitional words and phrases to manage the 
sequence of events. 
 
W.4.3d Use concrete words and phrases and sensory details to convey 
experiences and events precisely. 
 
W.4.3e Provide a conclusion that follows from the narrated experiences or 
events. 
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SUPPORTING STANDARDS 
 
Reading Literature: 
 

RL.4.5 Explain major differences between poems, drama, and prose, and refer to 
the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., 
cast of characters, settings, descriptions, dialogue, stage directions) when writing 
or speaking about a text. 

 
RL.4.7 Make connections between specific descriptions and directions in a text 
and a visual or oral representation of the text. 
 
RL.4.9 Compare, contrast and reflect on (e.g. practical knowledge, 
historical/cultural context, and background knowledge) stories in the same genre 
(e.g. mysteries and adventure stories) on their approaches to similar themes and 
topics. 
 
Reading Informational Text: 

 
RI.4.1 Refer to details and examples in a text and make relevant connections 
when explaining what the text says explicitly and when drawing inferences from 
the text. 
 
RI.4.2 Determine the main idea of a text and explain how it is supported by key 
details; summarize the text. 
 
RI.4.3 Explain events, procedures, ideas, or concepts in a historical, scientific, or 
technical text, including what happened and why, based on specific information in 
the text. 
 
RI.4.4 Determine the meaning of general academic and domain-specific words or 
phrases in a text relevant to a grade 4 topic or subject area. 
 
RI.4.5 Describe the overall structure (e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or information in a text or part of a 
text. 
 

Reading Foundations: 
RF.4.3 Know and apply grade-level phonics and word analysis skills in decoding 
words. 
 
RF.4.3a Use combined knowledge of all letter-sound correspondences, 
syllabication patterns, and morphology (e.g., roots and affixes) to read accurately 
unfamiliar multisyllabic words in context and out of context. 
 
RF.4.4 Read with sufficient accuracy and fluency to support comprehension. 
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RF.4.4a Read grade-level text with purpose and understanding. 
 
RF.4.4b Read grade-level prose and poetry orally with accuracy, appropriate rate, 
and expression. 
 
RF.4.4c Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 
 

Writing: 
 

W.4.9 Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 
 
W.4.9a Apply grade 4 Reading standards to literature (e.g., “Describe in depth a 
character, setting, or event in a story or drama, drawing on specific details in the 
text [e.g., a character’s thoughts, words, or actions].”) 
 
W.4.10 Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline. 

 
Speaking and Listening: 
 

SL.4.1 Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 4 topics and texts, 
building on others’ ideas and expressing their own clearly. 
 
SL.4.1a Explicitly draw on previously read text or material and other information 
known about the topic to explore ideas under discussion, 
 
SL.4.1b Follow agreed-upon rules for discussions and carry out assigned roles. 
 
SL.4.1c Pose and respond to specific questions to clarify or follow up on 
information, and make comments that contribute to the discussion and link to the 
remarks of others. 
 
SL.4.1d Review the key ideas expressed and explain their own ideas and 
understanding in light of the discussion. 
 
SL.4.4 Report on a topic or text, tell a story, or recount an experience in an 
organized manner, using appropriate facts and relevant, descriptive details to 
support main ideas or themes; speak clearly at an understandable pace. 
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Language: 
 

L.4.1 Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 
 
L.4.1a Use relative pronouns (who, whose, whom, which, that) and relative 
adverbs (where, when, why). 
 
L.4.1b Form and use the progressive (e.g., I was walking; I am walking; I will be 
walking) verb tenses. 
 
L.4.1c Use modal auxiliaries (e.g., can, may, must) to convey various conditions. 
 
L.4.1d Order adjectives within sentences according to conventional patterns (e.g., 
a small red bag rather than a red small bag). 
 
L.4.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
 
L.4.2d Spell grade-appropriate words correctly, consulting references as needed. 
 
L.4.3 Use knowledge of language and its conventions when writing, speaking, 
reading, or listening. 
 
L.4.3b Choose punctuation for effect.* 
 
L.4.4 Determine or clarify the meaning of unknown and multiple-meaning words 
and phrases based on grade 4 reading and content, choosing flexibly from a 
range of strategies. 
 
L.4.4b Use common, grade-appropriate Greek and Latin affixes and roots as 
clues to the meaning of a word (e.g., telegraph, photograph, autograph). 
 
L.4.5 Demonstrate understanding of figurative language, word relationships, and 
nuances in word meanings. 
 
L.4.5a Explain the meaning of simple similes and metaphors (e.g., as pretty as a 
picture) in context. 
 
L.4.5b Recognize and explain the meaning of common idioms, adages, and 
proverbs. 
 
L.4.6 Acquire and use accurately grade-appropriate general academic and 
domain-specific words and phrases, including those that signal precise actions, 
emotions, or states of being (e.g., quizzed, whined, stammered) and that are 
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basic to a particular topic (e.g., wildlife, conservation, and endangered when 
discussing animal preservation). 

 

 

“UNWRAPPED” Power Standards 

Reading 
RL.4.2 DETERMINE the key details to identify a theme in a story, drama, or 
poem from details in the text; SUMMARIZE the text. 
 
RL.4.3 DESCRIBE in depth a character, setting, or event in a story or drama, 
DRAWING on specific details in the text (e.g., a character’s thoughts, 
words, or actions). 
 

Writing: 
W.4.3 WRITE narratives to DEVELOP real or imagined experiences or 
events USING narrative technique, descriptive details, and clear event 
sequences. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD:RL.4.2 

Determine 
 
 
Identify 
 
 
 
 
Summarize 

The key details 
 
 
Theme 

 Story, drama, or poem 
 

 
Text 

2 
 
 

2 
 
 
 
 
2 
 
 
 
 

Students Know: 
 

 The theme is the central idea or underlying message of the text. 

 The theme of a story is woven all the way through a story, drama, or poem. 

 The characters actions, interactions, and motivations all reflect the theme of a 
story, drama, or poem. 

 The theme is usually not stated directly in the text, but must be inferred from the 
details of the text. 

 Stories, dramas, and poems may or may not have more than one theme. 

 A summary is a brief statement containing the main points of a text. 
 
Students Can: 
 

 Determine the theme/themes of the text using details from the text to support their 
thinking. 

 Write a summary using details from the text. 
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POWER STANDARD:RL. 4.3 

Describe 
 
 
Drawing 

In depth 

 a character, setting, or event 
 
Specific details 

 in the text (characters words, 
thoughts or actions) 

 
 
 
 

3, 4 
 
 
2, 3 
 

Students Know: 
 

 A drama is a story that is portrayed by characters through action and dialogue. 

 A character can be described based on his/her thoughts, words, actions, decisions, 
physical attributes, and interactions with others. 

 A setting can be described based on the time and place. 

 An event can be described based on the characters, action, impact on other 
events, and location within the chronological sequence of a story or drama. 

 
Students Can: 
 

 Describe a character, drawing on specific details in the text regarding character’s 
thoughts, words, actions, decisions, physical attributes, or interactions with others. 

 Describe a setting, drawing on specific details in the text regarding the time and 
place. 

 Describe an event, drawing on specific details in the text regarding the action and 
sequence of the story. 
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POWER STANDARDS:W.4.3 

Write 
 
Develop 
 
 
Using 

Narratives 
 
Real or imagined experiences or 
events 
 
Narrative techniques, descriptive 
details and clear sequence events 

3 
 
3 
 
 
3,4 

Students Know: 
 

 The audience and purpose determine the form (e.g., memoirs, faction, biographies, 
poetry, investigations, instructions). 

 Narratives include one or more characters and follow a clear sequence of events 
that may or may not include a problem and solution. 

 Technique, as it applies to writing, is the way a writer interacts with the audience 
(e.g., inner dialogue, character interactions, foreshadowing). 

 Effective techniques that enhance a narrative (e.g., manipulating time to create 
suspense, including interior monologues to provide insight into a character’s 
motivations). 

 
Students Can: 
 

 Determine an effective form for their narrative based on their audience and 
purpose. 

 Develop one or more characters in a narrative through the sequence of events. 

 Sequence narrative events in a logical order. 

 Demonstrate a writer’s interaction with the audience in his/her writing. 

 Determine which effective techniques to use to enhance the narrative (e.g., 
manipulating time to create suspense, interior monologues). 
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 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 In Depth 

 Relevant 

 Explain 

 Describe 

 Drawing  

 Summary 

 Themes 

 Main idea 

 Actions or events 

 Analyze 

 Sequence of events 

 Setting 

 Conclusion 

 Dialogue 

 Resolution 

 Sensory language 

 Traditional words, phrases, and 
clauses 
 

 

 Refer 

 Explicitly 

 Allude 

 Mythology 

 Visual 

 Oral 

 Reflects 

 Specific 

 Chronology 

 Analysis 

 Evidence 

 Routine 

 Recount 

 Demonstrate 

 Clarify 

 Internal traits 

 External traits 

 Supporting 

 Narrative 

 

Essential Questions  Corresponding Big Ideas 

1. How can you determine the key 
details to identify the theme in a 
story, drama, or poem? 

 
2. How can you describe a character, 

setting or event in a story in depth? 
 

 
3. How does the author of a narrative 

text develop real or imagined 
experiences or events? 

1. I can use details from a text to 
determine the theme. 

 
2. I can draw on specific details in the 

text to describe a character, 
setting or event in a story. 

 
3.  An author of a narrative uses 
effective technique, descriptive details 
and clear event sequences to develop 
real or imagined experiences or 
events.  

 



11 
 

PlainfieldPublicSchool District 

 

 

 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Scenario 

 
Congratulations! Your school has been selected, out of the entire district, to pilot a new 

program called “Face.”  This program is designed to allow students to create “Facebook” 

like profiles of characters they read about in literature.  Other students can access these 

profiles when doing book reports, or when they want to know more about a character.  It is 

your job to create a profile for a literary character based on a text.  The best profiles 

created will be used on the company’s website! 

 

 

Performance Task Synopses 

 
Task 1:  Reading Literature 

 Students will read a short story and describe the characters internal and 
external traits.  

 Students will complete a character map using the information they gathered 
describing the characters internal and external traits 
 

Task 2:  Write a Diary Entry 

  Students will write a diary entry based on the character traits they identified.  
 

Task 3:  Narrative 

  Students will use all the information they gathered to write a narrative using 
the graphic organizer that they created and the paragraph they wrote. 
 

Task 4:  “Face” Profile 

 Students will use their graphic organizers, paragraphs, and narrative to create 
a “Facebook” like profile on their literary characters. 
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Performance Task # 1 
In Detail 

Power Standards:  
RL.4.3 
 
Supporting Standards: 
W.4.3, L.4.1, L.4.2, L.4.3, L.4.4, L.4.5, L.4.6 
 

Task 1 Detailed: Reading Literature. Read a short story and describe the 

characters internal and external traits.   

Read a short story and identify what the character is like internally and externally through 

their actions, words and thoughts. 

 Read a short story.  When selecting your story you may want to consider a book or 

text that has some well-developed characters. 

 Choose a character and list their internal and external traits on the graphic 

organizer provided.  For external traits, think about descriptions or actions of the 

character or subject. For internal traits, think about the character or subject’s 

interests, feelings, and relationships with others. 
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Lesson Suggestions to Support Task 1 

 Model difference between internal and external traits. 

 Create an anchor chart of internal and external traits. 

 Model how to complete a  chart map graphic organizer as a shared activity. 
 

RL.4.3 

To describe in depth characters, settings, or events in a story: 

 

  Have students make a list of all the characters in a story, and chart what they’re 

like (both externally and internally) and what causes them to be that way/feel that 

way.  Discuss that characters, just like people in real life, have contradictory 

aspects of their personality. 

 

 Create class charts depicting the sequence of important events, and then have 

students work in groups to consider an event from each character’s POV. 

 

 Build a plot map – individually, in groups, or as a class – noting specific events in a 

story. 

 

 Think aloud how you would use the specific details to describe in detail the 

characters, settings, or events.  Model orally and also in written form for the 

students. 

 

 Have students write in-depth descriptions of characters, setting, or events from the 

text using specific details. 

 

To explain how actions contribute to the sequence of events: 
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 Create a graphic chart or plot diagram and ask students to analyze the plot for 

moments when characters do something that affects the plot – increases tension, 

causes change – in a measurable, discernable way.  Sometimes called a “fever 

chart” to represent the rising and falling action of events in the story. 

 

To help your English Language learners, try this: 

 Guide a small group of students through a text and discuss setting and characters.  

Students should each have their own copy of the book or text.  Help students use 

vocabulary to describe and explain.  Provide students with graphic organizers.  Talk 

through the task first, then fill in the organizers with labels and pictures. 

RL.4.2 

To determine the main idea, central message, lesson, or moral, or theme of a story, 

drama, or poem: 

 Point out common spots for identifying main idea/theme in a text and how you 

scrutinize specifics (TOC, headings, topic sentences, key events, recurring 

vocabulary, illustrations) to infer ideas throughout the text.  Have students turn and 

talk whenever you want them to work through a key part where an important idea 

can be inferred. 

 

 Pose questions that get students looking for theme via the following avenues: 

 

o   Naming a lesson in the story (What lesson did __________ learn by the end?   

What lesson or message did you get from reading this book?) 

 

o   Identifying a social issue in a story (What have you learned about _________  

from reading this book?  What are you learning about the issue of _________  

here?) 

 

 Keep a classroom chart of themes that students discover in texts (with love and 

understanding, families can overcome loss; accept who you are; bullies lose out; 

perseverance pays off, and so on). 

To summarize the text: 

 Create a shared summary with the class.  Include an opening statement, key 

details in chronological order from the text, and a conclusion.  Post on chart paper 

for students to refer to. 
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 Model explaining the story by writing a summary.  Refer back to text to “lift” specific 

words, phrases, or sentences and embed these into the explanation. 

 

 Have students write their own summaries, highlighting where they have used 

specific details and examples from the text. 

 

Formative Assessments: 

 Observations. 

 Discussions. 

 Conferencing. 

 Completed graphic organizers showing internal and external traits. 
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Performance Task # 1 Scoring Guide 

 

4 3 2 1 

□ All “Proficient” 
criteria plus: 
 
□ Gave 7 or more 
internal and 
external traits 

□ Read a short story 
 
□  Described in 
depth 5-6 internal 
character traits 
 
□  Described in 
depth 5-6 external 
character traits 
 
□ Completed graphic 
organizer 
 
 
 

□ Meets 3 of the 
“Proficient” criteria 

□ Meets fewer 
than 3 of the 
“Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments 

 
 

 

 

 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 2 
In Detail 

Power Standards: 
W.4.3 
 
Supporting Standards: 
W.4.3 a, W.4.3b, W.4.3e, L.4.1, L.4.2, L.4.4, L.4.6 
 
 

Task 2 Detailed: Write a Diary Entry.  You will write a diary entry from the 

viewpoint of your character. You should incorporate the character traits you 

identified. 

 Using all the information you gathered from the graphic organizer and write as if 
you are the character. 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
√    Check all those that apply to the task: 
 

❑  Technology/multimedia 

❑  Math 

❑  Science 

❑  Social Studies 

❑  Art/Music 

√ Other: 
 
W.4.3, L.4.1, L.4.2, L.4.3, L.4.4, L.4.5, 
L.4.6 

 
 

 

 Check all those that apply for each task:  
 

❑Teamwork and Collaboration 

❑ Initiative and Leadership 

√Curiosity and Imagination 
√Innovation and Creativity 

❑Critical thinking and Problem Solving 

❑Flexibility and Adaptability 

√Effective Oral and Written Communication 
√Accessing and Analyzing Information 

❑ Other 
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 Be sure to express interests, feelings, and relationships with others and use 
descriptions or actions. 

 

 Use the correct language and conventions. 
 

 Use clear event sequences. 
 

 Use details from the short story to support your character’s traits. 
 

 Remember to write in first-person point of view. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson Suggestions to Support Task 2 

 Provide examples of what a journal entry may look like. 

 Model how to include graphic organizer information into the journal entry. 

 Review how to write in first person.  

 Model how to use details from the short story to support the character’s traits. 

 

W.4.3 

To write narratives about real or imagined experiences: 

 Read a diverse sampling of narratives similar to and slightly different from the sort 

you want students to write. 
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 Guide students through the process of creating a story map, storyboard, or other 

graphic form that allows them to identify, discuss, and arrange the different events or 

scenes in the story. 

 

 Generate with students or provide a list of the elements of an effective narrative of 

the story you are assigning.  Explicitly teach these elements as you read and share a 

variety of narratives – picture books, novels, memoir, short stories, and so on. 

 

 Consider allowing students to incorporate images in their narrative if they 

complement the narrative. 

 
To have students sequence events in a coherent way throughout a narrative: 

 Have students create storyboards of the main events or episodes in their story. 

 

 Have students fold paper into three sections and label them beginning, middle, and 

ending.  Students jot notes in each section or sketch what will happen. 

 

 Have students write on index cards key events in the narrative they are creating; 

then ask them to arrange them in different ways, stopping to explain to others what 

they are thinking, until they find the sequence that best works with the story they are 

trying to tell. 

 

 Use graphic organizers or thinking maps to organize the sequence of events. 

 

 Use a presentation software program to create the story as a series of slides, with 

notes and images on the slides so they can manipulate and better understand the 

elements of their story. 

 

To help your English language learners, try this: 

 Give students the opportunity to draw out the story first as a cartoon strip with notes 

and captions and speech bubbles for dialogue, in their own language if they prefer, 

before asking them to write the story; give them the chance to tell their story before 

writing it. 

 
Formative Assessments: 

 Conferencing. 

 Discussion. 

 Completed diary entry. 
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Performance Task # 2 Scoring Guide 

 

4 3 2 1 
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□ All “Proficient’ 
criteria plus: 
 
□ Showed 
exceptional creativity 
in writing. 

□ Used graphic 
organizer as a 
reference 
 
□ Wrote a short 
narrative to 
develop imagined 
experiences. 
 
□Used clear event 
sequences. 
 
□ Used details that 
are related to the 
identified character 
traits. 
 
□ Demonstrates 
correct use of 
language and 
conventions 
 

□ Meets 4 of the 
“Proficient” 
criteria 

□ Meets less than 
4 of the 
“Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 
 
 

 

Performance Task # 4 
In Detail 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 
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Power Standards: 

√    Check all those that apply to the task: 
 

√  Technology/multimedia (online diary) 

❑  Math 

❑  Science 

❑  Social Studies 

√  Art  

❑ Other: 

 

 Check all those that apply for each task:  
 

❑Teamwork and Collaboration 

❑ Initiative and Leadership 

❑Curiosity and Imagination 

❑Innovation and Creativity 

√Critical thinking and Problem Solving 

❑Flexibility and Adaptability 

√Effective Oral and Written Communication 
√Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 

In Detail 
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RL.4.3 

 
Power Standards: 
W.4.3 
 
Supporting Standards: 
W.4.3 a, W.4.3b, W.4.3e, L.4.1, L.4.2, L.4.4, L.4.6 
 
Task 3 Detailed:  Narrative. Students will use all the information they gathered to write a 

narrative using the graphic organizer that they created and the paragraphs they wrote. 

 

Imagine you could spend the day meeting the character you selected. Write a narrative 

creating an experience that you and your character would have gone through based on the 

traits that you wrote in the paragraph. 

 Establish a situation, setting and introduce your character; and organize a sequence 

of events. 

 Establish a problem, setting and solution 

 Use dialogue and descriptive language. 

 Use a variety of transitional words and phrases. 

 Use concrete words and phrases and sensory details 

 Provide a conclusion  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Lesson Suggestions to Support Task 3 
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 Model how to use dialogue, descriptive language, transitional words and phrases, 

sensory details and concrete words to enhance their writing. 

 Model how to write a conclusion that sums up the whole story. 

To have students set out a problem or create a situation in a narrative: 

 Discuss the problems in books that have been shared in class.  Keep a class chart 

of the types of problems encountered. 

 

 

 Establish a problem up front that the story will examine and the protagonist will solve 

after a series of scenarios richly imagined. 

 

 Ask students to imagine a situation in rich detail (perhaps inspired by another book 

they have read or a subject they studied) and then describe how characters (or they, 

if it is a personal narrative) responded and changed over the course of the story. 

 

 Lead students through the creation of a detailed observation about an event, 

process, or experience, guiding them by examples and questions that prompt them 

to add sensory details; then generate with them questions they should ask and apply 

to their narrative as they write. 

 

 Have students use graphic organizers to identify the problem and then how that 

problem will affect the story and the sequence of events. 

 

To have students introduce or develop a narrator or characters in a narrative: 

 Discuss character traits in books read aloud in class.  Have students examine 

character traits in the books they’re reading independently. 

 

 Help students develop questions that not only portray the character’s physical 

persona but also reveal the character’s personality and motivations within the 

context of the story (inner and outer character traits). 

 

 Allow students to draw their characters and list specific character traits. 

 

 Have students confer with a partner, asking questions about what the character 

looks like and how they act. 

 

 Provide students with a list of archetypal characters – or discuss characters from 

books that have been shared in class – to help them imagine their own. 
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 Ask students, when writing personal narratives that involve people they know, to fill 

in a graphic organizer with boxes describing what the person says, does, thinks, and 

feels prior to writing. 

 

Formative Assessments: 

 Conferencing. 

 Completed narratives.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 
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4 3 2 1 

□ All “Proficient” 
criteria plus: 
 
□ Added figurative 
language 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

□ Introduced 
character 
 
□ Established a 
problem, setting 
and solution 
 
□ Used dialogue 
and descriptive 
language 
 
□ Used a variety of 
transitional words 
and phrases 
 
□ Used concrete 
words and sensory 
details  
 
□ Demonstrates 
correct use of 
language and 
conventions 
 

□ Meets 4-5 of the 
“Proficient” criteria 

□ Meets less than 4 
of the “Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 
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Supporting Standards: 
RL.4.1, RL.4.2, W.4.9 
 

Task 4 Detailed: “Face” Profile. Students will use their graphic organizers, paragraphs, and 

narrative to create a “Facebook” like profile on their literary characters. 

 Using the sheet provide create a “Face” profile 

 You must draw pictures of characters where it asks you for pictures and “pics.” 
 

 You must fill in as much information as you know is true for the main character. 
 

 Likewise, you must fill in as much information as you know is true for the other 
characters that you mention. 

 

 You may use your imagination to make-up some information; however, make sure 
that your made-up information is believable.  This information should come from the 
narrative you wrote. 
 

 
 

Lesson Suggestions to Support Task 4 

 Create a sample “Fakebook” page modeling how to fill in the important information in 
the fakebook page. 

 Push students to use their creativity to fill out the information on the “Fakebook” page. 

 Model how to use the narrative writing and graphic organizers to help fill in the 
information needed on “Fakebook” page. 

 
Formative Assessments: 

 Discussion. 

 
√    Check all those that apply to the task: 
 

√  Technology/multimedia 

❑  Math 

❑  Science 

 ❑  Social Studies 

❑  Art/Music 

❑ Other: 

 
 

 Check all those that apply for each task:  
 

❑Teamwork and Collaboration 

❑ Initiative and Leadership 

√Curiosity and Imagination 
√Innovation and Creativity 

❑Critical thinking and Problem Solving 

❑Flexibility and Adaptability 

√Effective Oral and Written Communication 

❑Accessing and Analyzing Information 

❑ Other 
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 Completed “Fakebook” page. 
 

 
Performance Task # 4 Scoring Guide 

 

4 3 2 1 

□ All “Proficient” 
criteria plus: 
 
□ Used narrative to 
create imagined 
experiences 
 
 
 
 
 
 
 
 

□ Created a “Face” 
Profile 
 
□ Used illustrations 
 
□ Information 
connects to 
character traits 
 
□ Used creativity 
 
□ Created other 
characters that fit 
the criteria 

□ Meets 3-4 of the 
“Proficient” criteria 

□ Meets less than 3 
of the “Proficient” 
criteria 
 
□ Task to be 
repeated after re-
teaching 
 
□ Comments: 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

√    Check all those that apply to the task: 
 

√  Technology/multimedia 

❑  Math 

❑  Science 

    ❑  Social Studies 

❑  Art/Music 

❑ Other: 

 

 Check all those that apply for each task:  
 

❑Teamwork and Collaboration 

❑ Initiative and Leadership 

√Curiosity and Imagination 
√Innovation and Creativity 

❑Critical thinking and Problem Solving 

❑Flexibility and Adaptability 

√Effective Oral and Written Communication 
√Accessing and Analyzing Information 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
√Identifying Similarities and Differences 
√Summarizing and Note Taking 
√Reinforcing Effort, Providing Recognition 

❑Homework and Practice 

√Nonlinguistic Representations 

❑Cooperative Learning 

√Setting Objectives, Providing Feedback 

❑Generating and Testing Hypotheses 

√Cues, Questions, and Advance Organizers 

❑Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

❑Teamwork and Collaboration 

√  Initiative and Leadership 
√Curiosity and Imagination 
√Innovation and Creativity 
√Critical thinking and Problem Solving 

❑Flexibility and Adaptability 

√Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑Other 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❑ Other 
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Differentiation 

Strategies 

(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1,2,3) 

Specially 
Designed 

Instruction for 
Special Education 

Students 

Strategies for English 
Language Learners 

-Student 
Engagement 

 Provide 
continuous 
and specific 
feedback 

 Allow 
students to 
select the 
book of their 
choice 

 
-Guided Questions 

 Who? When? 
Where? 
What? Why? 
Questions 
asked on the 
level of the 
students 
understandin
g.  

 
Enrichment: 

 Pick higher 
level books  

 Choose 
higher level 
guided 
questions 

 
 
 
 
 
 
 
 
 

Tier 1 
-Guided Questions 

 Who? When? 
Where? What? 
Why? 
Questions 
asked on the 
level of the 
students 
understanding.  

 
-Adjust and extend 
time as needed. 
 
-Use reading partners 
 
Tier 2 
-Use multimodality 
resources that go 
beyond print: 

 Images 

 Animation 

 Sound/music 

 Performance 
 
-Break assignments 
into smaller chunks to 
give students 
opportunities to 
respond frequently. 
 
-Provide varied text or 
supplementary 
materials at different 
levels of reading 
difficulty. 
 
Tier 3 

-Review I.E.P. to 
develop specific 
interventions and 
strategies for those 
students with 
Special Needs. 
 
-Below are some 
suggestions: 

 Alter the 
environment 
to provide 
low-
distraction 
work areas. 

 Break 
assignment 
into short, 
sequential 
steps. 

 Create a 
safe 
environment 
for learning 
by 
employing 
effective 
motivational 
techniques. 

  Use 
illustrations, 
diagrams, 
charts and 
other 
manipulative
s to present 
instruction 
 
 

-Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary with 
squares diagram 

 Reread to 
reinforce 
vocabulary 

-Small group instruction 
or work: 

 Access prior 
knowledge 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different formats 
and materials. 

 Use graphic 
organizer. 

 Use illustrations, 
diagrams, charts 
and other 
manipulatives to 
present 
instruction 

 Break 
assignments into 
smaller chunks. 
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-Increase the use of 
visuals, charts, and 
models for concept 
reinforcement. 
 
-Monitor student 
understanding 
continuously so 
misunderstandings 
can be clarified and 
corrected 
immediately. 
 
-Integrate real-life 
experiences into 
instruction. 

 
 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

Use any short story books in 
your classroom, or books by: 
 
For example: 

 Patricia Polacco (e.g., 
“Thank you, Mr. Faulker”) 

 Crickwing by Janell 
Cannon 

 James and the Giant 
Peach by Roald Dahl 

 Jumangi by Chris Van 
Allsburg 

 Lou Gehrig: The Luckiest 
Man Alive by David Allen 

 
 

Reading Wonders Resources: 
 
Focus: 

 
www.lauracandler.com 
(for character trait list and character map) 
 
http://books.heinemann.com/comprehending/pdfs/cExterna
lInternalTraits.pdf 
(Task 1-internal and external traits) 
 
http://www.daedalus.com/lists10_character_diaries.asp 

http://www.tengrrl.com/tens/011.shtml 
(Task 2- diary prompts to stimulate deeper responses) 
 
http://freeology.com/wp-content/files/facebookmypage.pdf 

http://freeology.com/graphicorgs/faux-facebook-profile-

worksheet/ 

http://www.classtools.net/FB/home-page 
(Task 4) 
 
 
 
Note: “Fakebook” pdf. is on district website under unit 3 

http://www.lauracandler.com/
http://books.heinemann.com/comprehending/pdfs/cExternalInternalTraits.pdf
http://books.heinemann.com/comprehending/pdfs/cExternalInternalTraits.pdf
http://www.daedalus.com/lists10_character_diaries.asp
http://www.tengrrl.com/tens/011.shtml
http://freeology.com/wp-content/files/facebookmypage.pdf
http://freeology.com/graphicorgs/faux-facebook-profile-worksheet/
http://freeology.com/graphicorgs/faux-facebook-profile-worksheet/
http://www.classtools.net/FB/home-page
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 Character analysis-

internal and external 

traits 

Literature Anthology 

Unit 1 The Princess and the 

Pizza 27 

Unit 1 Tomás and His Sons 31 

Unit 1 A Crash Course in Forces 

and Motion 63 

Unit 2 The Fox and the Goat 106-

107 

Unit 2 Ranita The Frog Princess 

111, 117 

Unit 2 The Moonlight Concert 

Mystery 129 

Unit 3 The Cricket in Times 

Square 195 

Unit 4 LaRue for Mayor 288-307 

Unit 5 Mama, I’ll Give You The 

World 362-377 

Unit 6 The Miller’s Good Luck 

532-533 

Reading/Writing Workshop 

Unit 1 Comprehension Skill 41 

Unit 2 Comprehension Skill 99 

Unit 2 Genre 100 

Unit 3 Comprehension Skill 171 

Unit 5 Comprehension Skill 315 

Unit 5 Genre 330 

 
Note: Some of these websites require membership, but 
they have many free stories to use. 
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Unit 6 Genre 388 

 

 Diary entry 

Literature Anthology 

Unit 6 Valley of the Moon 476-

489 

Reading/Writing Workshop 

Unit 6 Shared Read, Freedom at 

Fort Mose 396-399 

Unit 6 Genre 402 
 

 Narratives 
 

Literature Anthology 

Unit 1 A Crash Course in Forces 

and Motion 62-79 

Unit 2 The Buffalo Are Back 130-

145 

Unit 4 See How They Run 270-

281 

Unit 6 Energy Island 496-513 

Reading/Writing Workshop 

Unit 1 Shared Read, The Big 

Race 64-67 

Unit 1 Genre 70 

Unit 2 Shared Read, Rescuing 

Our Reefs 122-125 

Unit 2 Genre 128 
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Unit 4 Shared Read, A World 

Without Rules 238-241 

Unit 4 Genre 244 

Unit 4 Genre 298 

Unit 6 Shared Read, The Great 

Energy Debate 410-413 

Unit 6 Genre 416 
 
Lucy Calkin’s Units of Study: 
 

Unit 1: The Arc of Study 
 
 
 
 
 
 

 

 

 

 

 

 

 

 


